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In light of the M
aqasid M

ethodology w
hich aspires to provide an 

authentic Islam
ic fram

ew
ork, the next chapter discusses the big-

ger picture of a re-classi!cation of disciplines, tow
ard an Islam

ic 
S

tudies that is m
ost suitable for building fiqh, in the com

prehensive 
sense of the w

ord fiqh.
C

H
A

P
T

E
R

 6

R
e-envisioning Islam

ic 
S

tudies via the M
aqasid 

M
ethodology 

TH
E

 N
E

E
D

 FO
R

 A
 N

E
W

 C
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S
S
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ATIO
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E
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D
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The purpose of this chapter is to dem

onstrate how
 the new

 M
aqa-

sid M
ethodology can contribute to a re-envisioning/re-structuring/

re-constructing of the Islam
ic scholarship in all !elds of know

ledge. 
The outcom

e of this reconstruction involves m
uch needed changes 

in: (1) research, (2) education and (3) action. U
nder each of these 

three areas, dozens of projects m
ust be undertaken to shift our 

thought and application tow
ard greater conform

ity w
ith divine ob-

jectives and the Islam
ic w

orldview
. A

ll three areas overlap and inter-
act in the form

 of w
ebs of m

eaning, research projects and organi-
sations in their joint drive to explore, evaluate and em

ploy relevant 
dim

ensions of R
evelational guidance. 

To build on all of the conclusions w
e reached in this book so far, 

it is im
perative to em

brace the w
holistic and connective nature of the 

Islam
ic w

orldview
, especially w

ith the higher objectives at the core of 
its em

erging logic. R
ealising m

aqasid scholarship via the new
 M

aqa-
sid M

ethodology is intended to develop new
 theories of know

ledge, 
logic and conceptualisations. A

ccordingly, the concept of scholar 
(m

ujtahid) m
ust be expanded to include every individual or party that 
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seeks to apply this m
ethodology to their respective area of exper-

tise in order to achieve the divine objectives in all realm
s of life. The 

outcom
e of this ijtihad could be legal/ethical rulings or edicts (fatw

a), 
if required. H

ow
ever, the bulk of the required outcom

es are beyond 
the legal/ethical realm

 and shall provide strategies and projects for 
research, education and action in all areas of hum

an endeavour. 
Therefore, S

trategic S
tudies m

ust take a prom
inent place w

ithin 
disciplines in order to envision this future. M

oreover, the door of Is-
lam

ic S
tudies m

ust rem
ain open to anyone in any !eld of know

ledge/
discipline w

ho seeks in earnest to pursue an integrative and re-con-
structing approach to their disciplines. In parallel, studying phenom

e-
na in a m

ulti- or trans-disciplinary approach m
ust be available w

ithin 
disciplines. A

nd in addition to these !elds, the study of fundam
entals 

(usul) has to develop in order to cover the needs for basic research 
and to renew

 and integrate the disciplines, classical and new
.

A
chieving the purposes described above requires a contem

porary 
re-classi!cation of disciplines. B

oth Islam
ic and secular classi!ca-

tions, classical and contem
porary, are not com

patible w
ith the needs 

of our tim
es. For the sake of explaining this incom

patibility, som
e 

of the m
ost in"uential classical and contem

porary classi!cations of 
know

ledge/disciplines, from
 both the Islam

ic and secular perspec-
tives, are outlined below

. 

C
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L C
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The A
ristotelian classi!cation of know

ledge is considered the m
ost 

prom
inent classical in"uence. M

uslim
 scholars w

ho classi!ed dis-
ciplines w

ere im
pacted by A

ristotle, albeit in different form
s. Tw

o 
stream

s could be identi!ed, nam
ely, classi!cations based on a m

od-
i!ed A

ristotelian approach, such as A
l-Farabi’s (d. 339H

/950C
E) 

and Ibn S
ina’s (d. 428H

/1037C
E), and classi!cations based on new

 
non-A

ristotelian approaches, such as Ibn H
azm

’s (d. 456h/1064C
E) 

and Ibn K
haldun’s (d. 808H

/1406C
E). 100 Today, w

estern academ
ic 

disciplinisation is m
ost prom

inent, and it has im
pacted the de!nition 

of disciplines w
ithin disciplines as w

ell, as explained below
 w

hen a 

typical division of colleges/disciplines in today’s m
ajor Islam

ic uni-
versities is considered. A

 critical or detailed discussion of the above 
classi!cations is beyond the scope of this book. 101 The point is that 
none of the above categories of classi!cations is com

patible w
ith 

the disciplinisation needs for a contem
porary Islam

ic scholarship, 
as re-envisioned according to the M

aqasid M
ethodology, hence the 

need to propose an alternative classi!cation.
A

ristotle’s classi!cation of know
ledge had a strong in"uence 

over m
any classical and contem

porary classi!cations of disciplines/
sciences, Islam

ic and non-Islam
ic, until today. H

is m
ain categories 

w
ere theoretical, productive and practical sciences. 102 Theoretical 

sciences are “know
ledge for its ow

n sake”, in his w
ords, w

hich in-
cluded m

etaphysics, m
athem

atical sciences and natural sciences. 
This is the category that som

e M
uslim

 philosophers, such as A
l-Fara-

bi and Ibn S
ina, adopted w

hile interpreting ‘m
etaphysics’ to m

ean 
theological or G

odly sciences (ilm
 ilahi). P

roductive sciences aim
 at 

the creation of a product through craftsm
anship. This is also a cat-

egory that M
uslim

 philosophers such as A
l-Farabi adopted, w

ho in-
cluded in it the Islam

ic philosophy of religion (kalam
), and A

l-G
hazali, 

w
ho included in it logic as a ‘tool’ science (ilm

 aalah). 103 A
ristotle’s 

practical sciences covered the know
ledge of action, w

hich included 
ethics, judgem

ent, politics and arts. This category im
pacted classical 

Islam
ic classi!cations as w

ell, including A
l-Farabi’s. 

A
l-Farabi categorised sciences into: (1) science of language (ilm

 
al-lisan), (2) logic (ilm

 al-m
antiq), w

hich w
as divided sim

ilar to A
ristot-

le’s books on logic, (3) m
athem

atical or propaedeutic sciences (ulum
 

al-ta`alim
), including arithm

etic, theory of num
bers, practical science 

of num
bers, geom

etry, optics, stars, m
usic, w

eights, ingenious de-
vices, (4) natural science (al-ilm

 al-tabi`i), (5) m
etaphysics or theology 

(al-ilm
 al-ilahi), (6) practical sciences, including civil science (al-ilm

 al-
m

adani), jurisprudence (ilm
 al-fiqh), and Islam

ic philosophy of religion 
(ilm

 al-kalam
). 104 The im

pact of A
ristotle’s classi!cation is obvious, and 

a few
 ‘Islam

ic’ categories w
ere added such as fiqh and kalam

. Ibn S
i-

na’s classi!cation of sciences is even closer to A
ristotle’s and he did 

not even include fiqh or kalam
 in his classi!cation of know

ledge. H
e 
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strictly follow
ed the theoretical-practical classi!cation, and included 

under them
: nature, arithm

etic and theology; and ethics, governance 
of the household, and civil politics - respectively. “K

now
ledge for its 

ow
n sake”, how

ever, is not Islam
ic. There is a w

eb of objectives that 
is tied to know

ledge (ilm
) in the Islam

ic w
orldview

 - as explained earli-
er. In all cases, it is obvious that the above tw

o Islam
ic classi!cations, 

and m
any others sim

ilar to them
, 105 are not relevant to the desired 

renew
al of classi!cation of disciplines today. 

Ibn H
azm

 and Ibn K
haldun, am

ongst others, introduced classi!ca-
tions of disciplines that w

ere signi!cantly different from
 A

ristotle’s and 
the rest of the peripatetics (m

asha’un) and those w
ho w

ere in"uenced 
by them

 from
 the A

sharites and M
utalizites. H

ow
ever, Ibn H

azm
 and 

Ibn K
haldun w

ere in"uenced by the dichotom
ous logic of the G

reeks 
in general, including the theoretical-practical and physical-m

eta-
physical categories. They also did not consider fiqh nor S

hariah to 
be related to the sciences that they considered “com

m
on am

ongst 
nations”, in the w

ords of Ibn H
azm

, or “not speci!c to any faith”, in 
the w

ords of Ibn K
haldun. H

ow
ever, Ibn H

azm
 included in this latter 

category philosophical sciences, w
hereas Ibn K

haldun included m
et-

aphysics. They both included in this ‘neutral’ category: m
edicine and 

engineering (m
athem

atical shapes). A
s m

entioned earlier, the Islam
ic 

w
orldview

 based on the revelation does not consider any science to 
be neutral, valueless or unrelated to faith - philosophy, m

etaphysics, 
m

edicine, and engineering included. 
Ibn H

azm
 also divided sciences into useful (nafi), in w

hich he in-
cluded S

hariah, language, fiqh and history, and detested (m
adhm

um
), 

in w
hich he included chem

istry, m
agic and astrology. Ibn K

haldun 
divided know

ledge into rational (aqli), in w
hich he included chem

is-
try, m

agic, geom
etry, and m

usic, and transferred (naqli), in w
hich he 

included exegesis, hadith, fiqh, kalam
, su!sm

, and the A
rabic lan-

guage. It is interesting how
 ‘chem

istry’ and ‘m
agic’ w

ere considered 
one and the sam

e at that tim
e. 

C
hem

istry is now
 a standard science, but the concept of m

agic 
(sihr) (2:102, 7:116, 10:81, 15:14-15, 20:66, 28:48) does require cri-
tique and re-de!nition, since som

e scholars sim
ply included in it any 

unexplained phenom
enon or invention, such as chem

ical reactions 
according to Ibn H

azm
, and even telephones and bicycles according 

to the jurists of A
rabia a century ago. 106 

The im
pact of Ibn H

azm
 and Ibn K

haldun’s categorisations, espe-
cially the categories of useful (nafi) versus detested (m

adhm
um

), and 
rational (aqli) versus transferred (naqli), has been everlasting. H

ow
ev-

er, it is also obvious, given the com
prehensive scope of the M

aqasid 
M

ethodology, that both of these classi!cations of disciplines, and 
sim

ilar classical classi!cations cannot m
eet the needs of the desired 

contem
porary ijtihad.
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urrently, the w
estern academ

ic classi!cation of disciplines is preva-
lent w

orldw
ide. The dom

inant classi!cation is: (1) H
um

anities, w
hich 

typically includes: arts, history, languages, literature, law
, philosophy, 

and theology; (2) S
ocial S

ciences, w
hich typically includes: anthro-

pology, econom
ics, geography, politics, psychology, and sociology; 

(3) N
atural S

ciences, w
hich typically includes: biology, chem

istry, 
earth science, astronom

y, physics, and (4) A
pplied S

ciences, w
hich 

typically includes: business, engineering, health, com
puter science, 

and perhaps m
athem

atics.
From

 the perspective of Islam
ic S

tudies that the M
aqasid M

ethod-
ology aim

s to support, the above classi!cation does not put ‘theol-
ogy’ - in this case Islam

 - in the right place as the fundam
ental basis 

of all sciences. M
oreover, the integrated nature of know

ledge in Islam
 

requires system
atic w

ays of com
bining disciplines and not treating 

them
 as silos, especially across the four categories, i.e. hum

anities, 
social, natural and applied sciences, w

hich is typically inadm
issible 

and w
ould discredit scholars and scholarship. Finally, and m

ost sig-
ni!cantly, m

any of the basic prem
ises of the above sciences require 

critique from
 the Islam

ic point of view
 and therefore have to be part of 

a bigger picture of the classi!cation of disciplines. 
Islam

ic S
tudies today, on the other hand, is divided into three 

broad classi!cations, w
hich w

e can term
: (1) historical Islam

ic 
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studies, (2) contem
porary Islam

ic thought and (3) Islam
ic S

tudies 
in secular academ

ia. 
U

nder (1) historical disciplines, students specialise prim
arily in the 

history of one of the inherited Islam
ic branches of know

ledge, such 
as exegesis (tafsir), narrations (hadith), jurisprudence (fiqh), philoso-
phy (falsafah/kalam

), history (tarikh), S
hariah-based governance (siya-

sah shariyah), etc. S
tudents study the fundam

entals (usul) associated 
w

ith each of these disciplines as the m
ethodology or approach to it. 

U
nder (2) contem

porary Islam
ic thought, students learn about an 

Islam
ic approach to a m

odern academ
ic discipline, such as !nance, 

psychology, art, law
, education, or architecture. The approach is usu-

ally historical, w
hile attem

pting to answ
er current questions in these 

disciplines based on the current literature in Islam
ic thought. There 

is a grow
ing reference to M

aqasid A
l-S

hariah in these program
m

es, 
albeit generally m

anifesting the lim
itations m

entioned earlier. 
(3) Islam

ic S
tudies in secular academ

ia is a spectrum
 of pro-

gram
m

es that range from
 theology, religious studies and philosophy 

to political science, history and social studies. A
 few

 of these studies 
are still follow

ing the old orientalist approach, i.e. studying Islam
’s 

original texts w
ith a pre-assum

ption of their ‘biblical origins’ and w
ith-

in the colonialist purposes of the old orientalist school. 107 S
om

e of 
these studies m

oved from
 orientalism

 to w
hat w

e can call a ‘neo-ori-
entalism

’ approach, in w
hich Islam

 is de!ned via its social, political or 
historical m

anifestations and studied through one of the typical secu-
lar social science approaches. The general purpose also m

oved from
 

a colonialist agenda to a neo- or post-colonialist agenda. 108 H
ow

-
ever, over the past decade, w

e have observed a grow
ing num

ber of 
“confessional” projects for Islam

ic S
tudies w

ithin secular academ
ia, 

east and w
est, in w

hich professors and students are searching for 
an ‘Islam

ic approach’ that is both genuine and com
m

ensurate w
ith 

the com
plexity and dem

ands of today’s questions and challenges. 
Islam

ic ‘law
’ is offered as an alternative in this search for an Islam

ic 
approach, although there is a general aw

areness of the insuf!ciency 
of the Islam

ic classical schools of jurisprudence to answ
er today’s 

questions in all disciplines. Thus, it is our hope that the M
aqasid 

M
ethodology proposed in this book w

ould offer an alternative ap-
proach to academ

ic D
isciplinary S

tudies from
 an Islam

ic perspective.
G

enerally speaking, contem
porary Islam

ic S
tudies experience a 

num
ber of m

ethodological draw
backs. The m

ost signi!cant are the 
follow

ing three: 

(1) There is a general lack in studying the original sources of 
Islam

, i.e. the Q
uran and S

unnah them
selves, in all of these 

contem
porary trends. The m

ajority of attention is given to w
hat 

scholars have said – past and present – w
hile attention to the 

Q
uran and S

unnah is virtually subordinated except w
hen these 

scholars m
ake occasional references. A

 cursory look at w
hat a 

student of jurisprudence studies today in a ‘S
hariah C

ollege’, 
for exam

ple, reveals the lim
ited portion that R

evelation form
s in 

their studies. To study the R
evelation m

eans to study the Q
uran 

and S
unnah directly, not w

hat scholars have said about it. Even 
w

hen students are required to m
em

orise parts of the Q
uran 

and S
unnah, they are rarely taught to use w

hat they m
em

orise 
as criteria for evaluation of w

hat they study. A
 sim

ilar problem
 

m
anifests in all other branches and projects of Islam

ic studies. 

(2) C
ontem

porary Islam
ic thought is largely apologetic for 

m
ethodologies, outcom

es, and organisations of m
odern aca-

dem
ia. A

s such, it lacks critique of the boundaries of m
odern 

disciplines that are adopted as they m
anifest in w

estern in-
stitutions. Yet, the ideological and philosophical foundations 
of these disciplines and the organisations that house them

, 
stem

 from
 a reality and w

orldview
 that contradicts w

ith Islam
 in 

som
e aspects. For exam

ple, Islam
ic econom

ics em
erges from

 
the sam

e philosophies, theories, and organisations of w
estern 

econom
ics, and does not seriously challenge neoliberal capi-

talism
, w

hich is the current trend, but rather on the w
hole, at-

tem
pts to accom

m
odate it. Likew

ise, Islam
ic political theory is 

by and large a product of the philosophy, theory and institu-
tions of m

odern w
estern academ

ia. The original contribution of 
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Islam
ic political thought is still nascent and Islam

ic m
ethodolo-

gies have been incapable of participating in critical discussions 
and offering real alternatives.

(3) The pedagogic division of disciplines into Islam
ic and non-Is-

lam
ic reinforces the secular ideology in the M

uslim
 m

ind and 
society m

ore broadly. It is a division that dim
inishes the dom

ain 
and function of Islam

 - as a din - from
 its all-encom

passing 
concept in the R

evelation as applicable to m
ore than theology, 

spirituality and ethics. The average person w
ill then live their en-

tire life based on the philosophies, de!nitions and organisations 
that de!ne the w

orld by m
aterialistic m

easures. S
om

e M
uslim

s 
even apologise for this serious m

ethodological "aw
 by arguing 

that Islam
 is a rational religion that encourages ‘pure’ and ‘fac-

tual’ sciences and that the w
orldly sciences are value neutral, 

w
hich is obviously a view

 that lacks suf!cient analysis. 

A
 P

R
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P
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S
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D
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R
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A
R
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S

S
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ATIO
N

  
B

ased on all of the above, the follow
ing classi!cation of disciplines 

under disciplines is proposed:

U
suli S

tudies – include studies of the foundational and fundam
en-

tals theories (usul) of the disciplines related the R
evelation, w

ith less 
em

phasis on the history of those w
ho w

rote in these disciplines and 
m

ore focus on the R
evelation itself and the know

ledge it directly of-
fers. The prim

ary objective of this !eld is the reconstruction of the tra-
ditional Islam

ic m
ethodologies in a w

ay that builds on their legacies 
yet is able to provide a foundational (usuli) basis for the contem

porary 
proposed studies. 

D
isciplinary S

tudies – involve the recti!cation of contem
porary dis-

ciplines and sciences as they are classi!ed in today’s academ
ic and 

educational system
s. This does not m

ean rejecting this know
ledge 

or denying the m
ajor contributions that they offered hum

anity since 
m

odernity. N
or does it m

ean to apologise for any of these disciplines’ 

theoretical prem
ises or practical applications that contradict any ele-

m
ent of the Islam

ic fram
ew

ork. The prim
ary objective is to allow

 the 
developm

ent of trans-disciplinary approaches that integrate know
l-

edge in education, research and action. 

P
henom

ena S
tudies – involve the creation of an independent Islam

ic 
research and educational system

 that bene!ts from
 prior contribu-

tions that conform
 to the Islam

ic fram
ew

ork/w
orldview

. The general 
m

ethod here is to direct students to specialise in a m
ajor phenom

e-
non and thereby to study all of its dim

ensions based on the Islam
ic 

fram
ew

ork. C
ollaboration w

ith other researchers in w
ebs that focus 

on the study of phenom
ena is encouraged to realise changes on the 

ground, w
hich is the prim

ary objective of these studies.

S
trategic S

tudies – involve thought and action aim
ed at im

proving 
the future, despite a full acknow

ledgm
ent that the future is in the 

K
now

ledge of A
llah. U

nderstanding the past and present using the 
M

aqasid M
ethodology is the key to envisioning a better future. The 

prim
ary objective of these studies is to propose collective, com

plex 
and m

ulti-faceted interventions in order to affect the universal law
s of 

change on various organisational, um
m

ah and hum
anity levels.
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U
S

U
LI S

TU
D

IE
S

U
suli (Foundational/Fundam

ental) S
tudies are the m

ethodological 
and theoretical backbone of the other three branch (furu) dom

ains, 
nam

ely: disciplinary, phenom
ena and strategic studies. These four 

dom
ains are overlapping by de!nition, and the scholar of the funda-

m
entals could engage w

ith the other branch (furu) !elds given suf!-
cient know

ledge. In doing so, this division aim
s at resolving the prob-

lem
atic secular approach, w

hich w
as uncritically accepted by Islam

ic 
scholarship, thereby lim

iting Islam
ic jurisprudence (fiqh) to the area of 

rituals and a few
 other areas of dealings such as fam

ily law
, !nance, 

and som
e ethical contributions in m

edicine, food, etc. The follow
ing 

four areas are suggested as prim
ary sub-areas under U

suli S
tudies, 

nam
ely, Fundam

entals of Exegesis (usul al-tafsir), Fundam
entals of 

H
adith (usul al-hadith), Islam

ic P
hilosophy of R

eligion (ilm
 al-kalam

), 
and Fundam

entals of Jurisprudence (usul al-fiqh).

U
S

U
L

I
S

T
U

D
IE

S

P
H

E
N

O
M

E
N

A
S

T
U

D
IE

S
 

S
T

R
A

T
E

G
IC

S
T

U
D

IE
S

D
IS

C
IP

L
IN

A
R

Y
S

T
U

D
IE

S

C
H

A
R

T
 8 P

R
O

P
O

S
E

D
 C

LA
S

S
IFIC

ATIO
N

 FO
R

 C
O

N
TE

M
P

O
R

A
R

Y
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LA
M

IC
 S

TU
D

IE
S

Fundam
entals of E

xegesis (usul al-tafsir)
A

 restructuring of the fundam
entals of exegesis (usul al-tafsir) aim

s 
at building the w

ider w
eb of R

evelational m
eanings through contin-

uous C
ycles of R

e"ection in the Q
uran and S

unnah. M
oreover, the 

fundam
entals of exegesis (tafsir) m

ust be intricately intertw
ined w

ith 
those of the fundam

entals of hadith (usul ul-hadith) based on the 
m

ethodological relationship betw
een the Q

uran and S
unnah. The 

proposed M
aqasid M

ethodology uni!es and integrates the rich and 
long heritage of exegesis (tafsir) including the tafsir of the P

rophetic 
narrations and those related by the C

om
panions in relation to them

. 
It also extends to linguistic (lughaw

i), juridical (fiqhi), m
ystical (sufi), 

philosophical (kalam
i), them

atic (m
aw

du’i), pattern (nazm
i), rhetorical 

(bayani), scienti!c (ilm
i) exegeses. The m

aqasidi exegesis looks for 
the correspondence of m

eanings and w
eb patterns in the R

evela-

Fund
am

entals of
Jurisp

rud
ence (usul al-fiq

h)

Fund
am

entals
of H

ad
ith

(usul al-had
ith)

Islam
ic P

hilosop
hy of

R
eligion (usul al-kalam

)

Fund
am

entals of
E

xegesis
 (usul al-tafsir)

C
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tion that shape a vision for epistem
ological, ontological and logical 

foundations of contem
porary disciplines, as w

ell as an aw
areness of 

past, present and future realities. The fundam
entals of this m

aqasid 
exegesis and research is aim

ed at enriching the m
ethodological foun-

dations of all other studies. 

Fundam
entals of H

adith (usul al-hadith
)

The fundam
entals of hadith (usul ul-hadith) build on and w

iden the 
lengthy and deep heritage w

ith its inherited m
ethodologies. O

ne of 
the m

ost pressing challenges related to these fundam
entals is the 

classi!cation of hadith into the old chapters (abw
ab) of the Islam

ic 
jurisprudence or under the nam

es of the narrators sorted in alpha-
betical order. B

oth types are not conducive to linking hadith w
ith the 

Q
uranic them

es or the utilisation of hadith in D
isciplinary, P

henom
ena 

or S
trategic S

tudies - especially w
ith researchers w

ho do not have 
experience w

ith the classical collections of hadith. S
om

e of those 
researchers end up dropping the S

unnah from
 their prim

ary sources, 
w

hich is a m
ethodological error. Therefore, contem

porary researchers 
in the theories of hadith should attem

pt to restructure the classical 
classi!cation into new

 classi!cations that links the narrations to their 
fundam

ental expressions and m
eanings as expressed in the Q

uran 
and to the other applied areas of disciplines. The connected nature 
of the w

ebs of m
eanings of the Q

uran and S
unnah w

ill then give rise 
to new

 chapter classi!cations (abw
ab). These chapters w

ill facilitate 
research and teaching in the different studies that the new

 M
aqasid 

M
ethodology gives rise to. 
O

n the other hand, fundam
entals of hadith studies should revive 

and renew
 critical hadith studies. C

ritique of hadith has been stag-
nant - m

ethodologically speaking - over the past several centuries 
and has not w

itnessed renew
ed ideas (tajdid), especially from

 the 
side of the narrators and their historical backgrounds, given the topic 
of the hadith they narrate. S

pecial attention should be given to the 
possibility of political and social biases w

ithin their respective genera-
tion. D

espite the com
panions’ precedents, there has been a dearth of 

critique of hadith content (m
atn) in accordance w

ith Q
uranic content, 

w
hether in af!rm

ation or rejection. 109 C
hallenges m

ust be levelled in 
three them

atic areas in particular: (1) the relationship betw
een Islam

 
and political authority, (2) the relationship betw

een Islam
 and w

om
en, 

and (3) the relationship betw
een Islam

 and the Israelite scriptures. 
A

cknow
ledging that hadith science is a ‘specialisation’ that re-

quires speci!c training, should not be confused w
ith creating a ‘ha-

dith silo’, in w
hich hadith is isolated from

 both the Q
uran and fiqh in 

the w
ider sense, in the nam

e of specialisation. N
arrow

 silos are not 
Q

uranic and ultim
ately serve a secular w

orldview
. A

nd if hadith, as a 
source of know

ledge, is going to be integrated w
ith the Q

uran and 
applied to all fiqh, then som

e revisions have to take place. The con-
cern that these revisions m

ight be in"uenced by m
odern culture or 

m
odernist values is a legitim

ate concern. H
ow

ever, the solution is not 
to stagnate the judgem

ents about hadith and end up w
ith narrations, 

especially in the three areas m
entioned above, that "atly contradict 

w
ith the Q

uranic ideals, or clearly paint a negative im
age about the 

P
rophet s

. The reference here, again, is the Islam
ic fram

ew
ork that 

the R
evelation clearly con!rm

s, not any other reference or culture, 
social or legal, old or new

. 
It is a historical fact that political circum

stances w
ere an im

portant 
and determ

ining factor regarding the acceptability of narrators and 
narrations. N

arrations w
ere rendered w

eak, and som
etim

es the narra-
tors them

selves rendered w
eak, purely on the basis of content or im

-
plication vis-à-vis the political struggles of the tim

e. The classi!cation 
of narrators in different generations (tabaqat) did include, in addition 
to their qualities, a consideration of the historical contexts in w

hich 
they lived and narrated but w

as far from
 being politically neutral.

For one exam
ple, m

entioned brie"y w
ithout its m

any related de-
tails, 110 consider w

hen A
l-H

asan A
l-B

asri om
itted Im

am
 A

li Ibn A
bi 

Talib g
 as the source of som

e of his narrations and related them
 in-

stead directly to the P
rophet s

. H
e did that because of the tyranny of 

A
l-H

ajjaj, the U
m

m
ayyad governor of Iraq at the tim

e. It is authentical-
ly narrated that A

l-H
asan A

l-B
asri told his student Yunus Ibn U

baid: 
“Everything I say directly that the P

rophet s
 said is at the authority of 

A
li Ibn A

bi Talib, but I am
 in an era w

here I cannot m
ention A

li’s nam
e, 
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m
ay A

llah be pleased w
ith him

”. 111 
H

ow
ever, narrations by A

l-H
asan A

l-B
asri w

ith this kind of om
is-

sion w
ere considered “m

ursal” (i.e. m
issing the com

panion-narrator) 
and therefore “w

eak” (daif), since their chain of narrators w
as dis-

connected betw
een A

l-H
asan A

l-B
asri and the P

rophet s
. S

cholars 
of hadith debated this issue in the past, and som

e of them
, such as 

M
uham

m
ad Ibn S

irin, A
hm

ad, A
l-Tirm

idhi, A
l-D

arqutni, A
l-B

ayhaqi, 
A

l-Ishbili, A
l-D

hahabi, A
l-Iraqi and Ibn S

aad, did not accept these 
m

ursal narrations from
 A

l-H
asan A

l-B
asri, w

hile other scholars did, 
such as H

am
m

ad Ibn S
alam

ah, A
l-Q

attan, Ibn A
l-M

adini, A
bu Zurah, 

Ibn R
ajab, and Ibn A

bdul-B
arr. Yet, other scholars looked for extra 

supporting evidences. 112 D
espite the extensive debates over these 

details from
 dozens of S

cholars of H
adith, past and present, I have 

not com
e across any approach that considered both the political con-

text and the content of the narration as a factor in the analysis. 113

S
om

e contem
porary scholars accuse this approach of being 

“too obsessed w
ith politics” and prefer to protect the traditional 

m
ethodology over the Q

uranic truths, w
hich they render ‘general’ 

(am
ah) or ‘subject to interpretations’ (ham

m
alat w

ujuh). H
ow

ever, if 
w

e are to link historical studies w
ith hadith studies, in light of the 

Q
uranic fram

ew
ork on governance (hukm

) and the w
eb of related 

m
eanings, w

e w
ill realise how

 m
uch the pow

er struggles of the 
tim

e have im
pacted hadith. Thousands, especially com

panions of 
the P

rophet s
 and tw

o generations of their students, have been 
killed in the internal M

uslim
 con"icts betw

een 36 and 136 H
ijri, i.e. 

betw
een the B

attle of the C
am

el and the A
bbasid full control. The 

sem
inal collections of hadith appeared over the century follow

ing 
that century, and have been certainly im

pacted by all the events 
that the narrators w

ent through and the stances they took. Today, 
scholars w

ho are involved in public affairs attest to the com
plex re-

lationship betw
een political authority and w

hat they have to say or 
w

rite. G
iving detailed exam

ples and analysis is beyond the scope 
of this book, but the above aim

s to open up these m
ethodological 

issues for discussion and perhaps m
ake som

e long-overdue cor-
rections in som

e narrations, especially related to the three them
atic 

areas m
entioned above: Islam

 and politics, the status of w
om

en in 
Islam

, 114 and the Israelite narrations. 115

Islam
ic P

hilosophy of R
eligion (ilm

 al-kalam
)

There is a dire need as w
ell for a contem

porary discourse in the Islam
-

ic philosophy of religion/dialectic theology (ilm
 al-kalam

) that is built 
on a w

holistic m
ethodology to deal w

ith contem
porary questions. 

The questions of today are very different from
 the questions that the 

scholars of kalam
 over the centuries have addressed and w

ere divided 
over. Today, the debates should revolve around m

odernity, atheism
, 

secularism
, liberalism

, m
oral relativism

, deconstructionism
, nihilism

, 
evolutionism

 and other ideologies, especially in the pervasive form
s 

that they have taken in educational curricula, legal system
s, culture, 

custom
s, international institutions, sports and gam

es and other !elds 
that shape people’s perspectives. Islam

ic philosophy of religion (kal-
am

) today m
ust m

ove beyond the old divisions, stop classifying M
us-

lim
s based on questions and personalities, w

ho lived m
ore than a 

thousand years ago, and w
ork collectively in research w

ebs to have 
new

 responses to these questions. These divisions do not contribute 
constructively to today’s concerns and have been used by all con-
"icting political forces today in order to classify rivals as ‘sects’ that 
are outside the circle of “al-Jam

a’ah” (the truthful party). M
oreover, 

divisions in the old schools prevent the full use of the historical know
l-

edge, w
hich is im

portant in the sense of being the history of kalam
 

rather than kalam
 itself. S

im
ilarly, the history of the fundam

entals of 
jurisprudence (usul al-fiqh) is different from

 usul ul-fiqh itself, w
hich 

are theories that are subject to renew
al w

ith the renew
al of fiqh.

Fundam
entals of Jurisprudence (usul al-fiqh

)
The fundam

ental theories of fiqh that are proposed by the M
aqasid 

M
ethodology do not contradict w

ith the fundam
entals of jurispru-

dence (usul al-fiqh) as historically de!ned. H
ow

ever, the traditional 
fundam

entals of jurisprudence constitute one part of the conceptual 
fram

ew
ork, proofs, and inductive tools for judging juridical rulings, 

especially in the area of the Islam
ic !xed ritual (sha›a›ir) rulings. O

th-
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er parts involve the rest of the com
posite fram

ew
ork and form

ative 
theories from

 w
hich a m

uch w
ider set of rulings could be conclud-

ed. In addition, the fiqhi outcom
e of the M

aqasid M
ethodology is not 

only rulings but various judgem
ents of bene!ts and harm

s in various 
form

s, as explained in C
hapter 4. In other w

ords, the M
aqasid M

eth-
odology has a w

ider scope, and the traditional fundam
entals of juris-

prudence represent a special case. A
lthough a detailed discussion of 

the classical schools of usul al-fiqh is beyond the scope of this book, 
the follow

ing are som
e basic differences betw

een their fundam
ental 

theories and the M
aqasid M

ethodology. 
First, no Islam

ic fundam
ental theory can differ over the B

ook of 
A

llah and the S
unnah of H

is M
essenger s

 as the basic reference 
(m

arji) and fundam
ental source (m

asdar asli) for jurisprudence (tashri). 
This applies to all classical and new

 schools of usul al-fiqh as w
ell 

as to the M
aqasid M

ethodology. M
oreover, it is im

portant to distin-
guish betw

een the Q
uran and S

unnah as sources (m
asadir) and the 

fundam
ental juridical proofs (adillah fiqhiyah). Juridical proofs are not 

prim
ary sources and are not de!nite (qati) in their ow

n right. They are 
rather theories that w

ere and are still subject to diverse opinions on 
their very de!nitions and validity, unlike the Q

uran and S
unnah. 

A
cross various classical schools of jurisprudence, traditional fun-

dam
ental evidences (adillah) for inferring new

 rulings included: con-
sensus (ijm

a), analogy (qiyas), interests (istilah), juridical preference 
(istihsan), blocking the m

eans (sadd al-thara’i), a com
panion’s opinion 

(rai al-sahabi), custom
s of M

edinans (am
al ahl al-m

adinah), custom
s 

(urf, adat), w
ay of predecessors (shar m

an qablana), and presum
ption 

of continuity (istishab al-asl). 
A

 num
ber of other theories are included in traditional fundam

en-
tal theories, such as: degrees of accountability rulings (darajaat al-
hukm

 al-taklifi), declaratory rulings (hukm
 w

adi), capacity (ahliyah), 
and abrogation (naskh). 116 A

ccording to the M
aqasid M

ethodology, 
all of the above theories have their places in the larger w

eb of R
ev-

elational m
eanings as they intersect w

ith the concepts, objectives, 
values, com

m
ands, universal law

s, groups and proofs. They also in-
tersect w

ith the form
ative theories and principles that em

erge from
 

studying various phenom
ena from

 a legislative/juridical perspective. 
Tw

o exam
ples are discussed brie"y for the sake of illustration: con-

sensus and analogy. 
In the M

aqasid M
ethodology, consensus (ijm

a) is a tool for collec-
tive jtihad rather than an authority in its ow

n right, let alone a “source 
of absolute know

ledge”. 117 The authority of the concept in the R
evela-

tion is from
 the general evidences of unity of the um

m
ah and the calls 

for collective study and re"ection upon the Q
uran (2:176, 3:79, 3:103-

105, 6:105, 34:44). There is additional support for the concept of ijm
a 

in the hadith, “m
y com

m
unity (um

m
ati) w

ill never have consensus 
(tajtam

iu) over falsehood (dhalalah)” (A
hm

ad 27267, Tabarani 2171, 
H

aitham
i 7/224). 118 This is sim

ilar to the “consensus of the um
m

ah” 
theory of ijm

a, 119 rather than the other dozens of theories that did not 
have R

evelational proof. 120 The popular evidence for consensus citing 
4:115 (to follow

 the road/w
ay of the believers), is obviously not a con-

clusive evidence for any of these theories. In addition, ijm
a should be 

developed today as a form
 of collective ijtihad through the netw

orks 
of research that are suggested at the end of this chapter. 

A
nalogy (qiyas), for a second exam

ple, is a proof that has evi-
dence that could be inferred from

 the R
evelation. Typical evidences 

from
 the classical schools of jurisprudence such as, “P

eople of vi-
sion, learn from

 this a lesson” (59:2), the hadith of the ijtihad of M
oadh 

Ibn Jabal m
entioned earlier (A

bu D
aud 3592), and w

hen the P
rophet 

s
 told the w

om
an w

ho asked him
 about perform

ing H
ajj on behalf of 

her deceased m
other that it is sim

ilar/analogous to paying a debt on 
behalf of her m

other (B
ukhari 1953). 

H
ow

ever, based on the M
aqasid M

ethodology, the G
reek logic at 

the heart of form
al qiyas is only a special case and does not count 

for all possible form
s of analogy that the R

evelation teaches w
ithin 

its “proofs”. Typical classical analogy has four com
ponents: (1) pri-

m
ary situation (asl), (2) secondary situation (fara), (3) cause/reason 

(illah), and (4) the ruling (hukm
). A

nalogy is carried out betw
een tw

o 
situations/cases; the ruling of the prim

ary situation has been previ-
ously decided, w

hile the ruling of the secondary situation is unknow
n. 

Q
iyas entails that if there is a com

m
on cause (illah) betw

een the tw
o 
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situations, then, by analogy, the ruling in the !rst situation applies to 
the second. Jurists w

ho agreed to qiyas also agreed upon four condi-
tions for a valid cause/illah, nam

ely, (1) al-zuhur (visibility; the ability to 
conceive the cause), (2) al-ta`addi (extension; the ability to extend the 
cause to other situations), (3) al-i`tibar (validity; lack of an invalidating 
statem

ent in the scripts), and (4) al-indibat (exactness, not to change 
signi!cantly w

ith changing circum
stances). 121 The tw

o basic critiques 
of the above criteria based on the M

aqasid M
ethodolgy, are (1) their 

lack of "exibility w
ith changing circum

stances and (2) their linear logic 
w

ithin the process of analogy itself.
(1) A

s for in"exibility, exactness (indibat) of the illah m
eans that a 

“ratio legis” behind a ruling should be alm
ost the sam

e across various 
circum

stances, w
hich is not realistic and not “exact”. In the typical 

exam
ple of breaking the fast for the illah of “sickness” (m

arad, 2:184-
185), the illah is not “exact” and not com

patible w
ith the nature of the 

concept (m
arad) in the Q

uran and S
unnah, w

hich is a w
eb of various 

form
s of hardships, sym

ptom
s and conditions rather than an exact 

de!nition (2:61, 2:196, 48:17, B
ukhari 1616, 5354, 5656, 5687, 7055, 

etc. A
lso refer to C

hart 11). 
(2) A

s for the linearity of the logic behind the four com
ponents 

(prim
ary situation, secondary situation, cause, ruling), reality is often 

m
ore com

plex to analyse than these abstractions. There could very 
w

ell be m
ultiple prim

ary and secondary situations, m
ultiple causes 

and m
ultiple rulings involved in the logic of an analogy process. Thus, 

the linear classical analogy is correct and valid, but it is a special case 
of the w

eb-based logic w
ithin the w

ider de!nition of analogy under 
the M

aqasid M
ethodology. The above tw

o brief exam
ples, consensus 

and analogy, are given for explaining the basic idea of the inclusion of 
all the classical proofs of usul al-fiqh (juridical fundam

ental theories) 
w

ithin the M
aqasid M

ethodology proofs. 
Finally, according to the M

aqasid M
ethodology, it is m

ethodologi-
cally incorrect to issue particular rules (ahkam

) of law
fulness and un-

law
fulness before establishing universal form

ative theories and guid-
ing principles (kulliyat, nazariyat, m

abadi hakim
ah), upon w

hich the 
detailed rulings and decisions are based. 

Establishing form
ative theories, before concluding detailed rulings, 

provides an indispensable understanding of R
evelation in its totality 

and reality in its com
plexity, and hence avoids partialism

, apologism
, 

and contradiction. This m
ethod allow

s for the developm
ent of m

ore 
accurate and com

prehensive juridical rulings (ahkam
) concerning ob-

ligation (w
ajib), law

fulness (halal) and unlaw
fulness (haram

), and the 
levels in betw

een. The m
ulti-dim

ensionality of the Q
uranic proofs, as 

explained earlier, deals w
ith such categories as a range. For the levels 

of juridical ruling, the m
ost negative of the range is the m

ajor sins (ka-
bair) (2:219, 4:2, 8:73, 17:31, 18:49, 53:32) and the m

ost positive are 
the pillars (arkan) or foundations (usul) (14:24, B

ukhari 8, M
uslim

 16).
H

ow
ever, the w

ay to arrive to the rulings according to the M
aqasid 

M
ethodology is not to “deduce practical rulings from

 detailed evi-
dences” (istinbat al-ahkam

 al-am
aliyah m

in adillatiha al-tafsiliyah). A
ll 

classical schools of jurisprudence proceed from
 a detailed evidence, 

one verse or hadith usually, directly to the juridical ruling (hukm
). R

ath-
er, the jurist in the M

aqasid M
ethodology should proceed from

 (1) the 
purpose, to (2) the C

ycles of R
e"ection upon the Q

uran and S
unnah 

related to the purpose, to (3) building the S
even Elem

ents fram
ew

ork 
(concepts, objectives, values, com

m
ands, universal law

s, groups and 
proofs), to (4) critical studies of classical and current literature and 
the reality/phenom

ena on the ground, until they !nally arrive at the (5) 
form

ative theories and principles. 
It is the form

ative theories and principles that w
ill govern and guide 

the issuance of a com
prehensive, com

posite and balanced juridical 
rulings or fatw

a in order to address the issues at hand. It is to be not-
ed, how

ever, that arriving at form
ative theories and guiding principles 

is not a novel idea, 122 even though it is far from
 m

ainstream
 in current 

fiqhi studies and far from
 the system

isation that the M
aqasid M

eth-
odology proposes.

Finally, the classi!cation of the U
suli S

tudies as presented in this 
section (tafsir, hadith, kalam

, fiqh) does not exclude the inclusion of 
other classical Islam

ic U
suli S

tudies in the sam
e !eld of studies. They 

are all overlapping circles, of equal fundam
ental/theoretical im

por-
tance, and each of the U

suli S
tudies m

ust bene!t from
 the outcom

es 



214
215

R
E

-E
N

V
IS

IO
N

IN
G

 IS
L

A
M

IC
 S

C
H

O
L

A
R

S
H

IP
M

a
q

a
s

id
 M

e
th

o
d

o
lo

g
y

 a
s

 a
 N

e
w

 A
p

p
ro

a
c

h

R
E

-E
N

V
IS

IO
N

IN
G

 IS
LA

M
IC

 S
TU

D
IE

S
 V

IA
 TH

E
 M

A
Q

A
S

ID
 M

E
TH

O
D

O
LO

G
Y

R
E

-E
N

V
IS

IO
N

IN
G

 IS
LA

M
IC

 S
TU

D
IE

S
 V

IA
 TH

E
 M

A
Q

A
S

ID
 M

E
TH

O
D

O
LO

G
Y

214
215

of the others. These sciences play a foundational role for the oth-
er branch studies that are considered branch studies (furu), w

hether 
D

isciplinary, P
henom

ena or S
trategic S

tudies. 

D
IS

C
IP

LIN
A

R
Y

 S
TU

D
IE

S
The ultim

ate goal of disciplinary ijtihad as a branch of disciplines is to 
re-orient m

odern academ
ia and professional specialisations according 

to the Islam
ic w

orldview
. These !elds of know

ledge shape professional 
careers in scholarship, education and the labour m

arket m
ore gener-

ally, and a reorientation of disciplines involves !ltering out un-Islam
ic 

elem
ents from

 their fundam
ental theories, practical im

plications and in-
stitutional m

anifestations. ‘U
n-Islam

ic’ here is judged by being in con-
tradiction w

ith the concepts, objectives, values, com
m

ands, universal 
law

s, groups and proofs. P
art of this effort entails reconsideration of 

disciplinary boundaries that tend to unjusti!ably lim
it the educational 

curricula, research agendas and hence the intellectual reach of differ-
ent disciplines. This, in turn, is re"ected in a reality that does not ac-
count for the truly connected and w

holistic nature of earthly life. 
In addition to potentially unsuitable boundaries, contem

porary 
disciplines are m

ostly based on and in"uenced by their m
aterialist 

and econom
ic foundations. The objectives of know

ledge, education, 
research and action in the Islam

ic w
orldview

 are higher than the m
ere 

m
aterialist and econom

ic needs. W
hile som

e disciplines have re-
cently opened up to m

ore hum
an- or nature-centred possibilities, the 

dom
inance of m

aterialistic and econom
ic thinking rem

ains the m
ain 

shaper of contem
porary hum

an know
ledge production. D

isciplines 
are not norm

ally concerned w
ith the hum

an w
elfare as an ultim

ate 
objective, let alone the higher objectives of w

orshiping A
llah, estab-

lishing justice/balance and rectifying earth. There continues to be little 
appetite for the serious incorporation of revealed know

ledge, dubbed 
‘religious’ or ‘m

etaphysical’, throughout academ
ia. In the nam

e of 
avoiding norm

ativity, today’s natural and social sciences abide by the 
(norm

ative) boundaries of m
aterialistic thinking and som

etim
e grand 

narratives that do not have de!nite proof. This new
 branch of disci-

plines aim
s to change that approach, rather than apologise for it. 

D
isciplinary critique starts by assessing the theoretical founda-

tions of a discipline in relation to the objectives of the R
evelation 

both as textually expressed and inferred. The objectives of the dis-
cipline m

ust not contradict those of the R
evelation to start w

ith. The 
researcher m

ight therefore ask w
hat is the objective of m

edicine? O
r 

econom
ics? O

r history? O
r education? O

r anthropology? O
r art? A

 
review

 of the m
ission, purpose and basic questions of every disci-

pline is intended to introduce the m
aqasid of the R

evelation for that 
discipline or !eld of study into its fundam

ental theory. Thereafter, the 
details of the discipline can be assessed in relation to these objec-
tives and potentially brought in conform

ance w
ith them

. 
A

ll disciplines express foundational concepts and concerns even 
w

hen there are differences of opinion regarding exact de!nitions. 
These concepts m

ust be com
pared to those of the R

evelation. The 
idea is to develop a language and conceptual fram

ew
ork that does 

not contradict Islam
ic concepts. The rethinking of the foundational 

conceptual fram
ew

orks is itself an exercise in reconstruction, since 
concepts are the building blocks of describing reality on all levels. The 
concept of hum

an (insan), for exam
ple, has m

ajor im
plications in the 

sciences of m
edicine, psychology, policy, econom

ics, anthropology, 
sociology, history, etc. A

nd also concepts of earth, religion, w
ealth, 

rule, know
ledge, m

aterial, m
ind, fam

ily, state and so on. A
ll of these 

have speci!c conceptual m
eanings in the R

evelation and have im
por-

tant im
plications for the different disciplines once they are rede!ned 

and reoriented tow
ard the Islam

ic w
orldview

. 
This sam

e critical assessm
ent journey is undertaken regarding the 

parties/actors in the theories of the discipline. It is not possible to 
separate the concepts from

 the groups that represent them
, as previ-

ously discussed. There is a signi!cant m
ethodological difference be-

tw
een understanding parties in society by their truthful qualities and 

designations, such as corrupters, recti!ers, scholars, fools, traders, 
poor, rich, rulers, leaders, hypocrites, etc., versus hum

an-de!ned de-
scriptors such as interest parties, labour, businessm

en, consum
ers, 

elite, civil servants, celebrities, m
edia, academ

ia, N
G

O
s, terrorists, 

etc., w
ithout assessing the true and com

plex nature of the latter par-
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ties and w
hat they represent in term

s of the form
er parties. 

A
ny discipline w

ill also have certain m
eta-theories and high-

er-level processes associated w
ith it. From

 the Islam
ic point of view

, 
how

ever, disciplinary productions m
ust account for and yield to ap-

plicable universal law
s. U

niversal law
s offer a fram

ew
ork through 

w
hich the disciplines’ general rules and grand theories can be as-

sessed. These form
 the basis of disciplines and offer explanatory 

pow
er of relevant phenom

ena. 
Likew

ise, the values resulting from
 the application of the m

ethod-
ology offer a m

oral yardstick against w
hich the values that are internal 

to each discipline m
ust be m

easured. The R
evelation offers com

plete 
perspectives on utility, virtue and beauty, as discussed earlier. A

ccord-
ingly, the utility/bene!t related to any discipline cannot defy any de-
!nitive com

m
and in the R

evelation nor cause harm
, all in accordance 

w
ith the m

aqasid criteria. O
n the other hand, hum

an original disposition 
(fitrah) could guide hum

ans to virtue. H
ow

ever, the de!nition of virtue 
m

ust be divinely guided in order to avoid falling into m
oral relativism

. 123 
S

im
ilarly, beauty - the aesthetic dim

ension - cannot be correctly de-
!ned outside of a sound fram

ew
ork as w

ell. Islam
 has its ow

n set of 
values that de!ne beauty and ugliness, as described earlier. 

Finally, the positive and negative com
m

ands in the R
evelation 

m
ust reign over the norm

ative rules of any discipline. That is how
 the 

com
posite fram

ew
ork that the researcher develops interacts w

ith the 
disciplinary fram

ew
ork that they are dealing w

ith. 
For the purposes of the M

aqasid M
ethodology, all disciplines form

 
parts of the com

plem
entary w

ebs of know
ledge. The M

aqasid M
eth-

odology connects the disciplines on a num
ber of levels and in re-

lation to im
portant dim

ensions as is evident in the elem
ents of the 

com
posite fram

ew
ork, and the form

ative theories and principles to 
w

hich they give rise. These elem
ents connect disciplinary ideas and 

aid in their integration, helping to overcom
e the narrow

 disciplinary 
biases at the basic and applied levels, w

hich have been transform
ed 

into ideologies that hinder attem
pts to critique and re-postulate the 

basic prem
ises of these disciplines. The M

aqasid M
ethodology aim

s 
to em

pow
er D

isciplinary S
tudies to be m

ore critical of the econom
ic, 

cultural and political biases that shape their funding, curriculum
 de-

velopm
ent, education standards, accreditation, and faculty and stu-

dent recruitm
ent policies in all !elds and at all levels.  

A
s the Islam

ic D
isciplinary S

tudies aim
 to enter a m

ulti-disciplinary 
phase, the m

ethodological shortcom
ings of current m

ulti-disciplinary 
studies m

ust be avoided. These include the com
bination of only tw

o 
or a m

axim
um

 of three disciplines, even though a w
holistic approach 

to any current com
plex question or phenom

enon should rem
ain open 

to all disciplinary backgrounds that are relevant to the purpose. That 
is w

hy the M
aqasid M

ethodology deals w
ith disciplines as an inter-

connected w
eb (C

hart 10), and also connects it to the w
eb of R

evela-
tional elem

ents. A
lso, from

 a non-secular Islam
ic view

, religion is not 
a discipline; it is a w

ay of life and a w
orldview

 that shapes research 
and education in all disciplines. 

The m
ain quali!cations of the disciplinary scholar as it is w

ith all kinds 
of ijtihad (scholarship) dem

ands skills and know
ledge that conform

 to 
the nature and purpose of the inquiry. If the goal of research is to re-
construct the disciplinary foundations and boundaries, then the scholar 
m

ust necessarily have the intellectual m
astery of the subject both m

eth-
odologically and philosophically. A

n extensive experience w
ith the Q

uran 
and related S

unnah is another requirem
ent for this level of disciplinary 

discourse. It is also necessary at this level to have studied and under-
stood the stream

s and schools w
ithin their respective discipline and to 

accept and recognise the contribution that other disciplines necessarily 
m

ake to its prim
ary inquiries. The highest level of ijtihad in the disciplinary 

sciences is in close alignm
ent w

ith the ijtihad in the U
suli S

tudies, and 
w

hile depending on them
, also contributes to their developm

ent.  
 If the research purpose is m

ore lim
ited, i.e. partial re-structuring 

or re-orientation, the quali!cations of the researcher change accord-
ingly.  The research in these cases m

ay relate to a speci!c question 
or concept w

ithin a discipline in order to w
rite a research paper or 

thesis, institutional plan, critical piece on a speci!c professional prac-
tice, or an attem

pt to guide a speci!c application. A
t this level, the 

researcher m
ay rely on available scholarship, especially the Q

uran 
and S

unnah survey related to their inquiries, and fellow
 m

em
bers of 
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the w
ider M

aqasid R
esearch W

eb. If the researcher is w
ell-versed 

in the A
rabic language, they m

ay approach the R
evelation directly 

as part of their research. H
ow

ever, their research w
ill need to be re-

view
ed by those w

ho are w
orking at m

ore advanced levels, as part of 
a collective ijtihad process. For those w

ho are not pro!cient in A
rabic, 

they can still approach the texts directly through translations/inter-
pretations in their m

other tongue, how
ever, they w

ill require added 
scrutiny w

ith regards to the accuracy of their understanding of the 
A

rabic concepts in the R
evelation that they w

ill use in their research. 
W

hile studies into the application side of the m
ethodology do not 

dem
and the sam

e level of expertise and intellectual rigour as those 
seeking to address fundam

entals, they still require a reasonable level 
of expertise in the discipline as w

ell as in the M
aqasid M

ethodology, 
and an ability to think critically and outside the box. 

The branches of traditional Islam
ic disciplines are also includ-

ed in the reconstruction of D
isciplinary S

tudies. The objective is to 
expand their respective boundaries so that they m

ay interact w
ith 

the w
ebs of other disciplines as suggested in this m

ethodology. 
It is im

portant to challenge the rigid boundaries betw
een Islam

ic 
disciplines, including the current boundaries betw

een ‘Islam
ic’ and 

‘non-Islam
ic’ sciences, so that their know

ledge bases can be m
ore 

com
prehensive. This is also necessary to overcom

e the m
onopoly 

of their fundam
ental theories and their outcom

es by the Islam
ic ac-

adem
ic industry and the pow

er that som
e governm

ents and those 
offering grants have over it. Independent endow

m
ents are ideal to 

support the required academ
ic integrity.

It is not acceptable that a contem
porary jurist know

s only the 
fundam

entals and branches of one classical school or the other but 
then addresses issues for w

hich he has lim
ited experience. M

oreo-
ver, as m

entioned earlier, it is not satisfactory that specialists w
ho do 

not com
e from

 an Islam
ic m

ethodology occasionally introject bits of 
know

ledge into this approach to support the jurists’ efforts. 
S

im
ilarly, a contem

porary expert of hadith (m
uhadith) m

ust be ca-
pable of linking their hadith research w

ith the Q
uran, history, jurispru-

dence, philosophy, linguistics, as w
ell as studies related to lived real-

ities relevant to his/her research purpose. The ability to critique m
ust 

be considered an integral part of academ
ic integrity. The sciences 

of hadith as a specialisation cannot w
ithstand separation from

 other 
disciplinary sciences or the w

ebs of other studies, and Islam
ic schol-

arship in its m
ost com

prehensive sense. This argum
ent extends to all 

other traditional Islam
ic disciplines.

It is w
orth m

entioning that seeking the truth should be the guiding 
principle in all of these disciplinary and m

ulti-disciplinary studies. It 
is not acceptable for a scholar of any discipline to be biased tow

ard 
a speci!c ideology and thereby to view

 all other intellectual contri-
butions of lim

ited use or to consider the Islam
ic and other sciences 

only to justify their ideological biases. Truthful research cannot adopt 
a narrow

 disciplinary lens for the sake of disciplinarity and its foun-
dations that are set by national and international interest parties. To 
adopt the M

aqasid M
ethodology necessarily m

eans to accept the 
truthful and legitim

ate contributions of other scholarship that bears 
on one’s inquiry and to w

iden one’s lens, irrespective of the academ
ic 

boundaries that have been super!cially erected as a result of histori-
cal, political and econom

ic processes. 

P
H

E
N

O
M

E
N

A
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TU
D

IE
S

P
henom

ena-based research and education is not new
. It has been 

adopted by a num
ber of universities and schools around the w

orld to-
day, albeit few

. 124 The Q
uran and the S

unnah dealt w
ith reality in term

s 
of its interrelated, com

plex and m
ulti-dim

ensional phenom
ena rather 

than the silos of specialisations. B
ased on the educational m

ethodolo-
gy of the R

evelation and lessons learned from
 other phenom

ena-based 
research and educational experiences, the M

aqasid M
ethodology pro-

poses this new
 branch of Islam

ic S
tudies. The proposal is to develop 

new
 research agendas and curricula that integrate the S

even Elem
ents 

Islam
ic fram

ew
ork w

ith P
henom

ena S
tudies. In light of this, the re-

searcher of disciplines m
ay choose to exam

ine part of a w
ide w

eb of 
interrelated phenom

ena that form
s a targeted !eld of study. This pro-

cess starts w
ith a general survey of m

ajor global phenom
ena and then 
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focuses on one or m
ore of those of interests like poverty, environm

ental 
degradation, technology, language, am

ong others. 
Through the study of the Q

uran and hadith related to these phe-
nom

ena, the researcher w
ill be grounded in various levels of scienc-

es, language, history, physics, m
athem

atics, etc. H
e or she w

ill build 
their w

orldview
 through the elem

ents of study that the M
aqasid 

M
ethodology suggests as they apply it to phenom

ena, both natural 
and social. Then, they w

ould be able to build a com
posite fram

e-
w

ork. The m
ethodological steps w

ill lead to form
ative theories and 

principles that guide thought and action by integrating a num
ber of 

theoretical and applied studies designed w
ith sensitivity to the level 

of education in question.
There is no denying that this phenom

ena-based approach to edu-
cation dem

ands certain quali!cations on the part of the teacher and 
the design of curricula, schools, universities, textbooks, labs and ex-
peditionary trips at all levels. This w

ill require prelim
inary research, 

planning and im
plem

entation on the side of educational institutes. 
Ideally, this project w

ill only w
ork in contexts w

here businesses and 
the broader econom

ic system
 is cooperative, and there is suf!cient 

political w
ill and resources to support such change, especially through 

aw
qaf (endow

m
ents) that guarantee its integrity and independence. 

If this happens, the study of phenom
ena m

ay offer an ideal w
ay to 

overcom
e m

any of the intellectual and m
ethodological challenges 

that currently characterise Islam
ic education. It requires visionary ad-

vocates and courageous Islam
ic leadership. 

The R
evelation does not deal w

ith reality as disciplines or via spe-
cialisations. It deals w

ith reality as phenom
ena both as it is and as it 

ought to be. It therefore aim
s to continuously im

prove virtue through 
faith, truthfulness, sound vision, and good w

orks. It also guides us to 
consider issues in their w

holistic form
, and not in fragm

ents that m
ay 

upset the general balance of divine design. The follow
ing are sug-

gested exam
ples of new

 specialisations that can be identi!ed based 
on contem

porary phenom
ena: 

(1) poverty and social justice; (2) earth and environm
ent; (3) peace 

and governance; (4) halal industries; (5) civilisation and culture; (6) 

innovation and technology; (7) studies in global regions; and (8) lan-
guages, especially A

rabic. These are specialisations that can be em
-

bedded at all levels in the Islam
ic education system

. A
t the level of 

graduate studies, prerequisites m
ust be added in tw

o other !elds: the 
foundational studies of the R

evelation and critical studies of m
od-

ern disciplines. S
tudents could then enter a phase of carrying out re-

search in the w
eb of P

henom
ena S

tudies that is by nature trans-dis-
ciplinary. S

trategic S
tudies should help guide the developm

ent of this 
!eld in order to contribute to the noble strategic objectives of the 
um

m
ah and hum

anity at large.
The phenom

ena-based approach w
ill also have a particularly di-

rect im
pact on the renew

al of fatw
a institutions. M

ost fatw
as are sim

-
ple questions that require sim

ple and direct answ
ers based on one or 

a few
 of the Islam

ic com
m

ands. Issuing a fatw
a in this sense is a form

 
of education and advice. H

ow
ever, w

hen it com
es to com

plex issues 
and questions that address contem

porary phenom
ena like poverty, 

environm
ental degradation, w

ars, genetic engineering, social m
edia, 

arti!cial intelligence, intellectual property, cybersecurity, am
ong other 

com
plex issues —

 answ
ers cannot be sim

ple, fragm
ented or partial. 

These issues need to be dealt w
ith com

prehensively even if people 
do not solicit advice about them

 or perceive them
 not to be related to 

the realm
 of law

ful (halal) and forbidden (haram
). Experts, especially 

com
ing from

 a secular educational system
, cannot fram

e or explain 
these issues in brief sessions that preclude scrutiny as to their m

eth-
odology and the w

orldview
 they em

erged from
. The only solution is 

for Islam
ic scholars them

selves to develop the capacity to address 
these com

plex issues in a m
ulti- or trans-disciplinary w

ay. This is the 
legacy of the m

ajor scholars of Islam
 of the past. 125

The reconstruction of the fatw
a councils accordingly is necessary 

for their continued relevance in the w
orld today and to develop their 

positive contribution to the understanding and resolution of im
portant 

issues. The core issues m
anifested in new

 phenom
ena are associated 

w
ith S

hariah rulings that are know
n and stable, w

ith no disagreem
ent 

like the prohibition of m
urder, usury, harm

ing people, usurping their 
rights and properties, or as associated w

ith obligations like helping 
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the oppressed, collective decision m
aking, feeding the hungry, help-

ing the refugee, etc. The M
aqasid M

ethodology necessarily brings 
these aspects of S

hariah to the fore, enhancing the com
prehensive-

ness of fatw
a councils and guiding w

holistic approaches in studying 
com

plex phenom
ena. 

A
s for the priorities of studying contem

porary phenom
ena, they 

w
ill be set in different contexts based on the im

pact of the phenom
e-

na on the achievem
ent of the divine objectives in the lived reality. A

s 
a general prioritisation of the phenom

ena that require m
ore attention 

on the level of hum
anity at large and the level of the um

m
ah, reference 

should be to the m
ost central objectives in the Islam

ic fram
ew

ork. 
Then, phenom

ena that are directly related, positively or negatively, 
to these objectives should have priority in research, educational and 
organisational plans everyw

here. 
The !ve m

ost central objectives related to hum
anity are: w

or-
shiping A

llah (ibadat A
llah), saving lives (ihya al-nufus), dignifying 

the hum
an (takrim

 al-insan), establishing equity (iqam
at al-qist), and 

rectifying earth (islah al-ard). O
n the other hand, the !ve m

ost cen-
tral objectives related to the um

m
ah are: w

itnessing over hum
ankind 

(al-shahadah ala-nas), re"ecting upon the signs (tadabbur al-ayat), 
unity of the um

m
ah (w

ihdat al-um
m

ah), aiding the oppressed (nusrat 
al-m

azlum
), and enjoining good and forbidding evil (al-am

r bil-m
aruf 

w
al-nahi an al-m

unkar). 
The above m

entioned ten priority objectives have m
any overlaps 

and connections and are tied to all other objectives in the w
ider Is-

lam
ic fram

ew
ork. It is essential to assess contem

porary reality on the 
grand level according to the achievem

ent of these objectives or the 
lack thereof, and to strategise on all levels to com

e closer to realising 
them

 on all levels.

S
TR

ATE
G

IC
 S

TU
D

IE
S

 
S

trategic S
tudies are proposed as another addition to the disci-

plines of Islam
ic S

tudies that are long overdue. It is perhaps the 
m

ost com
plex application of the M

aqasid M
ethodology, because 

the output of such studies m
ust sim

ultaneously consider and play 

out on a vertical spectrum
 of levels, w

hile presenting understand-
ings of horizontal collaborations on each of those levels to achieve 
the long-term

 changes. These changes are necessary to shift or-
ganisations, associations and com

m
unities tow

ard better futures, 
i.e., those that are in greater conform

ance w
ith R

evelational m
ean-

ings/higher objectives of the Islam
ic w

orldview
. 

D
espite its com

plexity, w
e can deduce tw

o im
portant levels for re-

constructing future visions and plans. The !rst is related to research 
and studies that detail grand visions and plans. These studies w

ill nec-
essarily draw

 on outputs of  U
suli S

tudies, D
isciplinary S

tudies and 
P

henom
ena S

tudies detailed above, and also serve to guide them
. B

y 
focusing on the M

uslim
 um

m
ah and the directions in w

hich it m
ust 

m
ove to envision a better future for itself and hum

anity m
ore broadly, 

S
trategic S

tudies are tasked w
ith a com

plex visioning exercise. 
The second area of S

trategic S
tudies operates on the m

icro and 
m

ezzo levels by focusing on the strategies of individuals, organisa-
tions, groups and governm

ents either in one or m
ultiple !elds. It is 

these actors w
ho can ultim

ately realise the future vision and plans 
enum

erated by the !rst set of studies. 
O

ne of the prim
ary skills that the strategic scholar should develop is 

how
 to deal w

ith com
plexity. The reality is not ‘chaotic’ in any random

 
sense, but rather in a sense that is w

ebbed and interconnected ac-
cording to divine universal law

s, as discussed at the beginning of this 
book. Thus, a strategic scholar requires a w

eb logic in order to develop 
a com

plex approach in analysing lived reality. The outcom
e of the initial 

analysis should be a com
plex w

eb of m
eanings that he/she reaches 

based on the C
ycles of R

e"ection. C
ycles of R

e"ection are different 
under strategic studies because the Q

uran and S
unnah are read w

ith a 
strategic lens and hence a unique fram

ew
ork should em

erge. 
M

aqasid in this strategic fram
ew

ork w
ould be the dim

ension relat-
ed to organisational objectives on all levels, and evaluating success 
based on achieving them

 is a critical, forw
ard-looking, w

holistic, and 
pragm

atic process. Thus, a re-orientation of organisational vision, 
m

ission, objectives and structures, or an alternative conceptualis-
ation of organisational strategy, w

ould follow
, in order to com

e closer 
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to achieving the w
ider objectives on the level of the um

m
ah. 

C
oncepts in the strategic fram

ew
ork represent the language by 

w
hich reality is described on all levels. Today, there are so m

any new
 

concepts that have becom
e an integral part in describing reality and 

strategy, such as: soft pow
er, butter"y effect, chaos theory, system

s, 
governance, civil activism

, social m
edia, inform

ation over"ow
, paral-

lel history, scenarios, partnerships, and so on. A
 strategic scholar has 

to com
prehend and re-de!ne such term

s from
 the Islam

ic perspec-
tive. In addition, exploring and explaining fam

iliar term
s and narra-

tives from
 the R

evelation are necessary in order to understand deeper 
truths about current realities. In doing so, the researcher w

ill have to 
go beyond historical and cultural biases and deviations to exam

ine 
the full spectrum

 of know
ledge that R

evelational concepts offer w
hile 

adopting realistic and objective-oriented cognitions of them
.

W
hen devising strategies or perform

ing visioning exercises, the 
de!nition of parties m

ust be tied to the de!nition of concepts. A
s is 

the case w
ith concepts, there are m

any party nam
es that em

erged 
in our current reality and have becom

e integral parts of describing 
it, such as: the one percent, interest parties, stakeholders, partners, 
sponsors, terrorists, Islam

ophobes, diplom
ats, activists, philanthro-

pists, etc. S
trategic scholars m

ust go beyond all biased definitions 
of these term

s and have the courage to re-define parties based on 
the revealed m

eanings, w
hether in the sam

e nam
es or coining new

 
nam

es if necessary. 
U

nderstanding history is an integral part of understanding reali-
ty, as m

entioned earlier. S
tudying the history of Islam

 - in the w
ider 

sense of a history of hum
anity - as w

ell as the history of phenom
e-

na, com
m

unity, organisation or governm
ent under study is im

portant. 
These studies w

ill enable the strategy scholar to project the past to 
the present and apply that know

ledge along w
ith know

ledge of the 
universal law

s to cyclical change. It is im
portant throughout this pro-

cess to be on the right side of history, but also to avoid over-generali-
sations from

 the past to the present or in predictions of the future. The 
further back w

e go in history, the higher the uncertainty and error in 
projection becom

es. The Q
uran teaches us how

 people “forget” from
 

one century (qarn) to the next. 
H

istory teaches us that the victorious parties could very w
ell be on 

the side of injustice and corruption, rather than the side of recti!cation 
and piety. Truth eventually prevails, according to the universal law

 of 
cyclical change, but m

ost people w
ill not believe, thank or reason, the 

Q
uran teaches. C

orruptors, w
ho greatly in"uence the w

riting of hum
an 

history, alw
ays aim

 to distort people’s perceptions of current and past 
events. This is part of the dynam

ics of the eternal struggle of truth 
against falsehood, and the Q

uranic stories upon re"ection attest to 
this fact. The only exception to these distortions is the content of the 
Q

uran, w
hich A

llah b
 H

im
self guaranteed its preservation (hifz, 15:9) 

and to keep it reigning (m
uhaym

in) over any other sources (5:48). It is 
necessary to have a com

plex understanding of the universal law
s and 

lessons of history from
 C

ycles of R
e"ection upon the R

evelation. 
In addition, the R

evelation reveals that special attention m
ust be 

given to: creative inventions (11:37, 18:96, 27:44), com
m

unal resil-
ience (2:249, 3:147, 61:4), strong education (12:22, 21:79, 27:15), in-
ternal change (3:179, 8:53, 13:11), guided leadership (21:73, 28:5, 
32:24), good governance (19:12, 45:16, 18:84), w

ars (2:251, 8:67, 
22:40) and “natural disasters” or rather divine sanction (7:133, 30:41, 
89:14) —

 in order to understand the dynam
ics of historical changes. 

The com
posite fram

ew
ork is the tool by w

hich the strategy schol-
ar can describe reality and im

agine the future. S
trategy needs to be 

w
holistic rather than partialistic, probabilistic rather than determ

inis-
tic, and adaptable rather than rigid. The P

rophetic exam
ple is full of 

lessons in this regard, especially lessons from
 his m

igration and the 
building of a new

 society in M
edina. This w

ill result in strategic m
an-

agem
ent that builds tow

ard a better future, rather than putting out 
!res in a crisis m

anagem
ent style, as is the case w

ith m
any Islam

ic 
organisations and m

ovem
ents.

It is useful, on the application level w
ithin organisations, to develop 

standard organisational plans, w
hich could be called strategic plans. 

These usually include a vision, m
ission, goals, structures, budgets, 

bylaw
s, values, a study of the organisational strengths, w

eaknesses, 
opportunities and threats, etc. It is im

portant not to fall into super!ci-
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ality in these plans, and to avoid the im
pact of non-Islam

ic ideologies 
that could im

pact their objectives, concepts, values and application. 
To have an im

pact, strategic plans have to m
anifest in the organisa-

tional structure, culture and m
ore im

portantly leadership.
R

e-envisioning Islam
ic scholarship according to the new

 !elds 
outlined above w

ould help overcom
e the shortcom

ings and m
ethod-

ological lim
itations of the current classi!cations of Islam

ic disciplines 
and Islam

ic know
ledge in general. The new

 structure w
ould hopefully 

em
pow

er Islam
ic scholarship and enable it to challenge the status 

quo and contribute tow
ard a better future for M

uslim
s and hum

anity.
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For the M
aqasid M

ethodology to achieve its objectives in re-orienting 
the Islam

ic scholarship tow
ards the achievem

ent of the higher objec-
tives of the R

evelation for hum
anity and the um

m
ah, the m

ethodology 
has to be realised. A

s m
entioned earlier, three overlapping circles are 

necessary for this realisation: research, education and action. R
e-

search is necessary for generating the know
ledge and ideas required 

for education and action; education is necessary for qualifying re-
searchers and people of action; and action is necessary for keeping 
both research and education oriented tow

ards changing the reality. 
These are three highly connected and overlapping circles.
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